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The J>C'r<;cptlor._~ of 135 leachers of ekmcntary, seo;ondary, and mcnlall~' ret:trded 
sludcnl~ on the cornpc tcflC)' and in terpersonal skill chanlctcr;§tics of lcachcr§ ... ithm 
thelt teacher §ubgroup and toward the (111 0 olher subgroups werc asscs,oo b)' a 
semant ic dln'CTc"tial innfllrncnt. T ..... o·factor (3X3) analy.~is of variance mdicated 
Iha! teachers of mcntaUy re tarded slUdents and teachers of elementa ry ~Iudcnts ... ·crc 
rated higher Ihan !o«ondary teachers on Ihe C ompetency and In terpersonal scales. 
Teachers of nlcnlal1~ relarded sludents were rated higher than c!cmcnlary leaders 
on the Interper§onal scale , ProfeHional self-esteem of teachen and its Implications 
for ,chool psychologislS was discussed In light of th~sc finding !! . ~ nd addit ional 
rc>~arch .... as urged to determine the generalil abi lity of the results. 

Teachers' atti tudes toward and perceptions of the teaching role, as exemplified by 
themselves and others, may have profound implications fo r individual job satisfaction . 
interpersonal effec ti veness, and job performance. Unfortunately, teachers appear to ha vc 
rdatively low professional self·esteem. Many seem to have interna lized the values im ­
plicit in a society lhOlt pays street cleaners almost twice the sala ry of the average teacher. 
views teaching as a 10 ..... status profession. and assigns it lower rOlnkings than do other 
more impa rtial judges (Stern & Keislar. 1975). This apparen t low professional se lf­
esteem has direct implications for school psychologists who must adapt to nonp roductive 
teacher behaviors that may be associated with low self-esteem. 

It is clear, however. that teaching is not a uni tary profession. For example, grade 
level and specialty area are factors that are often used to categorize teachers into 
narrower, more distinct subgroups. It is possible that professional self-esteem varies 
among teacher subgroups. For example, teachers often perceive specialists and ad ­
ministrators as having higher status than classroom teachers (M oses & DeJany, 1971a. 
b). while, within the teach ing hierarchy, prestige tends to proceed up the grades, with 
nursery school teachers ranking lowest and college professors highest (Stern & Keislar, 
1975). For the most part, existing studies have looked at teachers in a global sense, and 
few investigations have focused specifically on teacher subgroups. It is likely tha t 
professional self-esteem is composed of several dimensions, including professional com­
petence and interpersonal skill, and it may be perceived by teache rs to be present in 
differing amounts within different teacher subgroups. In other words, teachers' percep­
tions of their own and others' professional status might vary as a function of subgroup 
membership. 

Th is investiga tion was designed to determine how teachers, catego rized into sub· 
groups based on pupil characteristics, perceive their own and others' professional status 
along the dimensions of competence and interpersonal skill. The teacher subgroups were 
teachers of elementary students , teachers of secondary students, and teachers of mentally 
retarded students. Of interest were several research questions: (a) What teaching area 
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would be perceived as most competent? (b) What teaching area would be seen as possess­
ing the most positive interpersonal skills? and (c) How would teachers within each area 
rate their own teaching area in comparison to the other two teach ing areas? 

M ETHOD 
Subjects 

Subjects were 135 practicing teachers (Mean age = 2S.7. SD age =: 6.8; 27 male, lIS 
female) allending graduate level education classes at a large midwestern university. All 
teachers were gi~'en an abbreviated description of the current research, were inviled to a 
complete debriefing, and were given the opportunity to question the experimen ters as 
well as to decline to participate without prejudice. 

Procedure 
An Occupational Perception Scale was developed and employed to obtain ratings on 

the teacher subgroups. This scale consisted of 16 bipolar adjectives using the semantic 
differential format, with seven response categories . Two scores were derived from this 
scale: a Competency score wa s the sum of ratings on eight adjective pairs, such as 
efficient-inefficient and competent-incompetent, designed to assess the pro fessional com­
petency dimension, while the Interpersonal score was the sum of ra tings on eight adjec­
tive pairs, such as patient-impatient and sensitive-insensitive, selected to tap the interper­
so na l skill dimension. Adjectives werc derived from Osgood' s lists (Osgood, et aI., 1957) 
and from experienced teachers. Self-descriptions and peer ratings have been shown to 
have validity for similar studies (Mischel, 1972). 

Teachers were asked to rate one teaching area (teacher of elementa ry, secondary, or 
mentally retarded students, and two other occupations: nu rsing and social work, wh ich 
merely served as fo ils. Teachers were randomly assigned Occupational Perception Scale 
booklets, so that attributes such as age, sex, and teaching experience, as well as teaching 
area rated and teaching area of rater, would be randomly determi ned. 

R ESULTS Al"D DISCUSSION 

A two-factor (3XJ) analysis of variance (Nie, et aI., 197.5) was used to analyze the 
results for each of the two dependent measures of Competency and Interpersonal skill. 
Factor I was the teaching subgroup rated (teacher of elementary, secondary, or mentally 
retarded students), and factor 2 was the teaching subgroup of the rater (teacher of 
d ementary, secondary, or mentally retarded students). This analysis made it possible to 
assess how teachers within areas rated themselves as well as others, and to determ ine 
whether there wefe differences across teachers. ANOVAs on both the Competency scale, 
F(2)=S.4I, p<.OI, and the Interpersonal scale, F(2 )-=o31.5, p "'::'OOI , resulted in signifi­
cant main effects for factor I (teaching area rated), while factor 2 (teaching area of rater) 
and the interaction terms were not significant for either dependent measure. Scheffe tests 
(p<.OS) indicated that: (a) teachers of mentally retarded students were rated higher than 
teachers of secondary students nn both dependent measures, and (b) teachers of elemen­
tary students were rated higher than teachers or secondary students on the Interpersonal 
scale. 

Results of the present investigat ion reveal, fo r this sample of teachers, that teachers 
of mentally retarded students were perceived by themselves and by their elementary and 
secondary teacher colleagues as being more professionally competent and possessing 
more positive interpersonal ski lls than werc elementary or secondary teachers. The lack 
of significant interactions bctween tcacher areas being rated and the teaching area of the 
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rater suggest that these resuils are consistent wi thin areas. An examination of cell means 
and standa rd deviations reinforces thi s conclusion (Table I). Seco ndary teachers, for ex­
ample, were not only rated the lowest by teachers from other subgroups. but a lso rated 
their own subgroup lowest, while all teacher subgroups gave high ratings to teachers of 
the mentally retarded. 

TABLE] 

MI:'(lII£ and Standard Dl: l'iarilJlls on Compl'lency and Interpersonal Scales 
by Teachillg Subgroup 

Sllbgroup Rated 
Mentally Retarded Elementary Secondary 

Subgroup of Rater .H SD M SD M SD 

McnUllly Retarded 

CornpCIC[lcy 45.13 5.89 47.00 7.87 41A7 5.99 

Interpersonal 48.27 5.09 46.67 6.3l 38.73 5.98 

Elementary 

Competency 47.n 6.79 46.1 3 7.41 43.41 6.68 

Interpersonal 50.40 4.64 46.67 6.11 37.53 1.45 

Secondary 

COnlrJ<:tency 48.27 4.21 44.73 7.43 42.80 7-'" 
Interpersonal 50." 5.03 41.27 6.36 42.73 7.60 

Total 

Comptlern;:y 46.98 5.65 45.96 1.46 42.5/1 6.49 

11lI1!rpen;<lnal 411 .6Z .til l 46J:17 6.13 39.61 7.25 

The relatively low ratings of secondary teachers , by themselves and by other teacher 
subgroups, emphasize the need for school psychologists to be aware of the professio nal 
self-esteem status of this teacher subgroup. Student self-esteem has been found to be 
positively correlated with academic achievement, with participation in extracurricular 
activities, and with interest in public affairs (Lauer & Handel , 1977). Although no in· 
vest igation has established the relationship between low teacher self·esteem and teacher 
perform ance in the classroom, it may be hypothesized that effects will parallel th ose seen 
in stude nts: lack of motivation for optimum performance, lack of independence, and 
diminished abili ty to cope with the frustrations of daily job events. 

Since it is generally agreed that attitudes influence beha vi or (Stern & Keislar, 1975), 
the school psychologist must be alert to the a tt itudes of teachers toward teacher sub· 
groups. A pervasive sense of professional devaluation, for instance, could he one often 
unexplored explanation of the frequently reported observation that consu ltees fail to 
adequately execute plans they devel oped in cooperat io n with the school psychological 
consultant. An additiona l instance where attitudes toward teacher su bgroups might in ­
fluence behavior is when a program or intervent ion plan involves severa l leacher sub· 
groups. In this case, attitudes within and between subgroups might he lp to generate 
behaviors detrimental to the program and lead to an erroneous conclusion regarding the 
worth of the program itself. Thus, along with personal characteristics and consultant ap-
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proach (Wenger, 1979), teacher subgroup membership might be an additional interaction 
factor to be considered. 

The teachers who participated in this study may not be representative of all 
teachers, or attitudes may have been shaped by unique situational variables present only 
in this particular geographic region. Additional research should be undertaken wit h 
different subjects in other locations to test the generalizability of the present results. 
However, consideration of and sensitivity to teachers' professional s''elf-esteem and at­
ti tudes toward other teacher subgroups would be a productive strategy for school psy­
chologists that entails little risk of negative effect. 
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